This study aimed at identifying the performance of the educational supervisor in the light of applying the knowledge economy in the education directorates of the Zarqa Governorate, Jordan. For this purpose, the researchers constructed a study instrument with 35 items distributed over four areas: (educational planning, educational management, teachers' professional growth, and curriculum building). Its validity and reliability were verified and later distributed to the study population, which consisted of 100 educational supervisors. The researchers utilised the descriptive method for its suitability to the study nature. The study found that the performance of the educational supervisor, in the light of applying the knowledge economy concept in the education directorates of the Zarqa Governorate, was medium. Furthermore, there were no statistically significant differences of the effect of the experience and directorate variables on all the study areas. Finally, the researchers made recommendations and suggestions relevant to the results.
Introduction
Educational supervision is an essential sub-system of the educational system in Jordan. It is linked to all the inputs of the educational process that are concerned with building the human mind, emotions, and all aspects of the personality. It is process that is the most closely connected with the educators' professional growth, in general (Al-Soud, 2002) , through the supervisor's application of a behavioural system designed to interact with the teaching systems and goal achievement. In this concern, the supervisor provides the widest extent of assistance to the teacher and spares no effort to overcome the obstacles the teacher faces, allows the teacher the opportunity to his/her skills growth, concentration on his/her self-development, and assists in developing the kinds and means of learning. The supervisor can also provide the teacher assistance in teaching methods, educational aids, the art of classroom management, preparing the class tests and questions, making field research to explore the educational problems, developing the lessons, offering model lessons. He/she can contribute in: treating professional problems, making efforts to find solutions and alternatives that contribute to surpass the curricular problems, defining the pupils' problems, their characteristics and needs, helping the teacher to fulfil these needs, linking the school and teacher to the community needs and providing them desired services (Masa'adeh, 2000) .
In this regard, Hill (1993) ensures that, in the light of the knowledge economy, the supervisor is required to concentrate on the use of inclusiveness in the objectives and educational and training methods, so that his/her diagnosis will be remedial, preventive, preservative, constructive, and developing.
Therefore, the Ministry of Education in Jordan sought to upgrade the levels of educational supervision and achieve its objectives effectively. It introduced many modern concepts and styles that raise the competence of the supervisor. For instance, it introduced the knowledge economy concept through the ERFKE project (Education Reform for Knowledge Economy). It concentrated on obtaining, sharing, using, employing, innovating, and producing knowledge. It also focuses on the use of the human mind as a valuable knowledge capital and on employing scientific research to create a pool of strategic changes in the nature and organisation of the economic environment. In so doing, it will be more responsive and consistent with the challenges of globalisation, information and communication technology, and the universality of knowledge and sustainable development in its holistic sense (Mrayyan & Alquda, 2009) .
The ERFKE project further supports the concept of the educational supervisors as the first to engage the knowledge revolution and connect it to the teachers, because they have the primary role in teaching the students first how to learn and think, instead of teaching them the knowledge itself. So, 'arming' the student with how to access knowledge and skills to deal with, in the light of the universal communication revolution, is a matter of utmost importance, instead of cramming abundant information in his/her mind, which may not benefit or enable him/her to assimilate all of it due to the limitations of time ("Research Management", 2002) . Mo'taman (2004) confirms that the knowledge economy (also termed the cognitive economy) requires the ministry to avail supervisors of high levels of academic preparation and training. They should also possess high degrees of enablement, care for professional growth, continuous self-education, and the ability to communicate, innovate, solve problems, and make decisions. The supervisors should possess well-integrated IT skills and be able to successfully employ technology. This is because the knowledge economy focuses on material, human and skill requirements, with which the supervisor should be equipped, in general: 1.
It is essential to provide an infrastructure for the computer network and internet services, which provide the ability to realise effective research information and systems. A human environment should be developed to provide a supporting societal structure that will produce a learned community, able to question and link and use innovative thinking skills, on the one hand, and provide the legislative environment with laws and systems that facilitate the shift to a knowledge economy, on the other.
2.
It is necessary to build learning on a foundation of creativity, productivity, and confidence and to encourage interactive learning that leads to the creation of enormous innovative abilities.
Al-Nae' emi (2007) indicated that the Ministry of Education, which engages with the knowledge economy, produces educators capable of developing learning and knowledge acquisition, employ, produce and exchange this knowledge. It develops the ability to research, explore and discover, to sponsor and augment the abilities, to accept responsibilities, and to develop mental and innovative abilities in support of excellence and productivity. The Ministry of Education employs information and communication technology. It develops abilities for deep understanding and critical thinking, analysis, education, linking, enhancing the ability to engage in positive dialogue, purposeful discussion, acceptance of others' views, and the ability to create change and development.
In light of this concept, the researchers, through their educational experience and communication with the educational supervisors, noted the increase of routine works they are burdened with, and the complaints of some of them regarding this concept and its application mechanism. Therefore, the researchers conducted this study, 'Performance of the educational supervisor in the light of applying the concept of knowledge economy in the directorates of education in Zarqa Governorate. '
Many previous studies dealt with educational supervision; some explored the reality of the supervision; others dealt with the obstacles of the supervision, as well as the role of the supervisor in improving the teaching process and developing and qualifying the teachers. However, the researchers did not find a study with the subject of the current study, despite the shift of the Ministry of Education to apply cognitive economy in its educational directorates and focus on preparing and equipping the supervisors in the light of the knowledge economy concept. Thus, the researchers chose the studies that are closely related to this current study as shown below.
Al-Qateefi (1994), conducted a study titled 'Problems of the Educational Supervision in the Public Secondary Girls' Schools in the City of Riyadh, Saudi Arabia. ' The study sample comprised 50 female supervisors, and the researcher employed the questionnaire for data collection. She concluded by determining the reasons that prevent achieving the supervision objectives, which included poor training of the educational supervisors, high numbers of the teachers they are required to supervise, and excessive managerial works that impede the supervisors from diversifying their supervision methods.
Al-Zagha (1998) made a study about the reality of the educational supervision on the West Bank, as viewed by the educational supervisors and teachers of the secondary stage. The study sample consisted of 36 supervisors and (200) teachers, and the researcher found many major problems facing the educational supervisor when applying modern and various supervision methods.
Narango (2000) conducted a study titled, 'Educational Supervision in British Columbia, Canada, and the Role of the Supervisor as Viewed by the Teachers. ' The sample consisted of 1345 teachers, and the results emphasised the necessity of accurately defining practices and styles required from the supervisor. The study recommended the ministry to take the role of the director and planner for this supervisor so that educational supervision would not lose its effect in the educational process service. Pajak (2002) made a study to identify the importance of the supervision tasks that the educational supervisors practice, which consisted of 1620 educational supervisors. The results showed that the most practiced supervisors' assignments are communication, teacher development, planning, participation in conferences, authoring the curricula, problem-solving, decision taking, and relations with the local community. The results further showed that all the areas were highly valued by the supervisors. William (2005) conducted a study in Toronto Canada titled, 'Raising the Promotion Condition for Upgrading to the Position of Supervisor' , in which he sought to identify the views about promotion to the position of the educational supervisor as a career. The sample consisted of 55 male and female supervisors, and the results showed a need to train the new supervisors, teach them modern supervision methods, and educate them about their responsibilities. Beach (2007) surveyed the perceptions of the teachers, school principals and educational supervisors of the public schools in Tennessee, USA, about the education services the supervisor carries out, regarding classroom observations, and meetings held following this observation. The sample comprised 381 teachers and 317 supervisors, randomly chosen. The study results showed that the performance and services provided by the educational supervisor are characterised by failure, inability to achieve the optimal results and that poor planning in supervision makes it incapable of solving the educational problems. Atari (2007) conducted a study aimed at identifying the tasks and concepts the supervisor should carry out, as viewed by the teachers and supervisors in the State of Qatar. The study sample consisted of 80 teachers, and the results showed that there is no sufficient time for the supervisor to assist the teachers, due to the heavy managerial workloads with which he is burdened.
The study of Al-Hailat and Alquda (2008) aimed to identify whether the education supervisors in Jordan possess concepts of the cognitive economy. The sample consisted of 213 educational supervisors in different education directorates in the kingdom. The results showed that the educational supervisors possess a high degree of knowledge about the knowledge economy proportional to the subjects they supervise and that they were in favour of the scientific subjects. The results did not show statistically significant differences in the educational supervisors' possession degree of knowledge economy concepts attributed to the experience variable.
Alhulu (2009) conducted a study aimed at identifying the educational supervisors' practice degree of the supervision styles in Palestinian schools; the sample consisted of 565 male and female teachers. The results showed that the general educational supervisors' degree of practising the supervision styles with the study sample was medium; and that there are statistically significant differences attributed to the experience variable, in favour of those with 10 and more years of experience.
Altwaisi (2014) conducted a study aimed at identifying the vocational education teachers' degree of practising the cognitive economy competences as viewed by the educational supervisors in Jordan. The results showed that the practice degree was medium, and there were statistically significant differences ascribed to the experience variable in the educational supervision, in favour of supervisors with recent experience.
The review of the previous studies, including both more recent and older ones relevant to the study topic, directly or indirectly, showed that all of them tackled a part of our study subject. Some dealt in the supervision styles, tasks, and services the supervisors practice, such as the studies of Alhulu (2009 ), Pajak (2002 , Beach (2007) , Atari (2007) , and Narango (2000). Other studies emphasised the necessity of training and educating the supervisors on recent styles, such as the study of William (2005) . Others focused on the reality of educational supervision, such as Al-Zagha (1999) . Finally, the study of Al-Hailat and Alquda (2008) explored the Jordanian Ministry of Education supervisors' possession degree of the knowledge economy concept. However, most of the previous study samples consisted of supervisors, teachers, and school principals; meanwhile, the current study focus was to identify the teaching performance of the educational supervisor in light of applying the knowledge economy in the education directorates in Zarqa, the Hashemite Kingdom of Jordan. It should be noted that the researchers benefited from the previous studies in discussing, interpreting, and analysing the results of the current study.
Objectives
This study aimed to: 1.
Identify the educational supervisor's performance in the light of applying the knowledge economy concept in the directorates of education in Zarqa Governorate, Jordan.
2.
Identify differences in the educational supervisor's performance degree, in the light of applying the knowledge economy concept in the directorates of education in Zarqa Governorate, ascribed to directorate and experience variables.
Study Significance
The significance of this study stems from the importance of the stage it dealt with and the problem it treated. In this concern, the educational supervisor is a most important component for developing and modernising the teaching/learning process. The importance of the study also stems from what the supervisor offers the teacher, which, in turn, would be reflected on the students in the classroom, in the form of new and diversified teaching methods and factors that help in learning and perfecting achievement.
The problem it tackles lies in the study's attempt to link what happens in the education field in Jordan, such as courses and programmes carried out by the supervisors to provide service to the field, on one hand; with what is offered by the Ministry of Education in the diversification of styles and methods to qualify the supervisors and realise their professional growth, on the other.
The ministry's adoption of the knowledge economy concept requires a new 'dealing with knowledge' , and how to employ the supervisors to assist and develop the teacher. This will be reflected in the classroom and in achieving growth in the student's personality, which enables him/her to 'generate' knowledge.
Qualifying the educational supervisor and equipping him with the most up-to-date methods, to become able to serve both the teachers and students accordingly, require assurance from the Ministry of Education to allow the supervisor a space to apply his educational role, within the framework of high quality educational concepts, leading to the development of the teaching-learning process. The importance of this study is also highlighted by the efforts the Ministry of Education makes to achieve the objectives of the knowledge economy. This calls for ensuring the efficiency and ability of the supervisors to gain the benefit of these abilities, as well as assuring the validity of their qualification course to serve the ministry's objectives in creating the desired shift.
Study Problem
The educational supervisor is a most important component in the Ministry of Education, relied upon in improving, controlling and upgrading the teaching/learning process. As such, the ministry has made efforts to introduce whatever is new and modern to the supervision system. For example, it introduced the knowledge economy concept to the system; to increase the competency of the supervisor and enable him to perform his role in the fullest and most modern manner. Nonetheless, the researcher, through meeting a number of supervisors, noted their complaints of the heavy routine workloads. They considered them negative, rather than positive, components for their performance, hindering their advancement, and do not realise the desired objectives of the Ministry through employing the knowledge economy; thus, impeding the development and improvement of the teaching-learning process. In connection with this, identifying and diagnosing the problems may contribute to the treatment of them, and put them on the right track. Accordingly, this study was made to identify the educational supervisor's performance in the light of applying the knowledge economy concept in Zarqa Education Directorates, through answering the following questions: 1.
What is the educational supervisor's performance in the light of applying the knowledge economy concept in Zarqa Governorate Education Directorates? 2.
Does the supervisor's performance, in the light of applying the concept of the knowledge economy concept in Zarqa Governorate Education Directorates, differ by the Directorate and Experience Variable?
Terminology
Educational Supervisor: an educational leader seeks, with all stakeholders of the teaching/learning process, to optimise and develop this process.
Knowledge economy: knowledge selection and innovation, and choosing what would be employed to improve the teaching/learning process; realise upgrading of the educational system, through utilising the human mind; applying scientific research and different thinking styles, and information technology to bring about the aspired economic and social changes (Al- Khawaldeh, 2009 ).
Study Limits

1.
Spatial Limits: the study was applied in the educational directorates of Zarqa Governorate: Zarqa/1, Zarqa/2, and Ruseifa education directorates.
2.
Time Limits: the second semester of the 2015/16 academic year.
3.
Human Limits: study population was limited to the educational supervisors in the three education directorates in Zarqa Governorate.
4.
Methodological Limits: results of this study are defined by the accuracy of its individuals' responses on the supervision areas determined for the study purposes, namely: educational planning, educational management, professional growth, and curriculum. The results were determined by indications of the study instrument, in terms of its validity, reliability and procedures used.
Sample
The study population consisted of all the educational supervisors working in the three abovementioned education directorates in Zarqa Governorate (n=140).
The study sample consisted of 40 supervisors in the Zarqa/1 education directorate, 32 in Zarqa/2, and 28) in the Ruseifa directorate, as shown in Table 1 . 
Study Instrument
To achieve the study objective, the researchers reviewed the educational literature related to the educational supervision and cognitive economy, as well as reviewing measures and questionnaires of previous studies. They paraphrased 35 items to measure the educational supervisor's performance in the light of applying knowledge economy, as viewed by the supervisors. The items were distributed at different rates over four (4) areas: educational planning, educational management, professional growth, and curriculum.
Instrument Validity and Reliability
To ensure validity, the study instrument was presented to a committee of arbitrates and specialists of the Jordanian universities professors and educational supervisors of the Ministry of Education. The agreement rate was 88%, and their comments were taken into account to amend or delete certain items. The instrument, in its final shape, consisted of 35 items distributed over four areas.
As for reliability, the researchers employed the two-halves split method, i.e., dividing the items into two groups: odd number items and even number items. The researchers calculated the grades of every supervisor on the odd items and even items. Thereafter, they calculated the correlation coefficient between the two grades, which was 0.86; a high coefficient, suitable for the purposes of the study.
Study Variables
The study had the following variables: 1.
Independent variables: the descriptive variables consisting of: -The directorate: three levels (Zarqa/1, Zarqa/2, and Ruseifa Directorates). -Experience: two levels (1-5 years and more than 5 years).
2.
Dependent variables: are those following the independent variables, with effects on the study results. In this research, they are the responses of the individuals and their evaluation of the supervisor's performance level, in the light of applying the knowledge economy concept in the education directorates, measured by the realised degree on every area of the study instrument.
Statistical processing
To answer the study questions, the data were entered into the SPSS software, as well as the use of the descriptive statistical method, i.e., means (Ms) and standard deviations (SDs). The researchers further applied appropriate explanatory methods that included the two-way ANOVA, to identify the teaching performance of the educational supervisor, in the light of applying the knowledge economy concept in Zarqa Governorate education directorates (Jordan).
Results Extraction
The researchers applied the instrument and employed a five-grade evaluation scale to indicate the performance degree of the educational supervisor. The highest grade is 5, and the lowest is 1; when the minimum represents 1 grade, then 0.8 is added to every grade, and the grades are arranged in descending order (5, 4, 3, 2, and 1). As such, the weights of the items became as follows: 1-1.8 = Very Low; 1.81-2.6 = Low; 2.61-3.4 = Medium; 3.41-4.2 = High and 4.21-5 = Very High.
Results and Discussion
Questions One: What is the educational supervisor's performance in the light of applying the knowledge economy concept in Zarqa Governorate Education Directorates?
Ms and SDs of each area of the study were obtained for answering this question, as shown in Table 2 . Table 2 shows that the highest mean was 3.33 in favour of the educational planning area, reflecting a medium degree; and the lowest mean was 3.05 in favour of the educational management, also reflecting a medium degree. Furthermore, all the means of the responses about the supervisor's performance areas were medium; indicating the presence of obstacles hindering the educational supervisors in performing the desired roles. The researchers explain this by the fact that the currently applied supervision plans in the education directorates do not include, in most of their aspects, knowledge economy-related concepts, which ensure knowledge generation and production in a manner far from monotonous and routine works. This calls for a revision, amendment of the plans, and underpinning the role of the supervisor within a clear, purposeful and systematic vision, which leads to the promotion of the educational field, and achieves the efficiencies, skills and knowledge required by the cognitive economy. This study differs from that of Al-Hailat and Alquda (2008) , which indicated that the supervisors possess concepts of the knowledge economy to a high degree.
To reveal the content of each area of the educational supervisors' performance, the researchers obtained Ms and SDs of the items of each domain as follows:
•
First Area: Educational planning: as shown in Table 3 . The above table shows that the means of this area ranged between 3.16-3.55; and item No. 9 providing, 'Educational supervisor uses the knowledge economy vision to find proportionality between the number of supervisors and number of teachers they are required to supervise' ranked first, followed by item No. 10 with a 3.45 mean. In contrast, item No. 4 providing, 'The supervisor uses educational facilities in which he can achieve the objectives of the knowledge economy' , came last with a 3.16 mean. The overall mean of the domain was 3.33, indicative of the medium degree of educational performance. The researchers ascribe this to the fact that planning mainly takes the theoretical dimension in terms of plan preparation, inclusiveness and suitability to the knowledge economy concept. Then, it is taken for granted that every supervisor will have his annual plan that fits the knowledge economy.
Second Area: Educational management: Table 4 shows the Ms and SDs of the items of this area. In Table 4 , the means of this area ranged between 2.95 and 3.17, with item 15, 'Educational supervisor uses the knowledge economy vision to employ the basics of public relations between him and teachers' , ranked first with the highest mean, at 3.17, followed by item 13 with a 3.14 mean. Meanwhile, item 14, 'Educational supervisor uses the knowledge economy vision to participate in decision making between him and the highest authority in the directorate' , ranked seventh and last with a 2.95 mean. The overall mean of the domain was 3.05, implying a medium degree of educational performance. The researchers believe that this result does not match the aspirations of the Ministry of Education to obtain good results through applying the cognitive economy concept. This may be ascribed to the fact that the educational management domain needs to link the education directorate to the practical realities in the educational field. This could be achieved by the effective participation of the educational supervisor, taking his view in all the educational affairs that concern management, for instance, transferring a teacher from one school/directorate to another, or a teacher's unsuitability for teaching, and other educational affairs, in which the knowledge economy emphasises highlighting the teaching performance of the educational supervisor.
Third Area: Teachers' professional growth: as illustrated in Table 5 . Table 5 shows the Ms and SDs of the sample individuals' responses on every item of the professional growth domain, which means ranged between 3.00 and 3.56. Item 20, 'Educational supervisor uses his role in knowledge economy to brief teachers on the international supervisory methods related to knowledge economy' , ranked first, at a 3.56 mean, followed by item 23 with a 3.45 mean. In contrast, item 18, 'The supervisor uses modern supervisory methods of knowledge economy concept' , came in the eighth and last place with a 3.00 mean. The overall mean of the domain was 3.24, reflecting a medium degree of the educational supervisor's performance. The researchers ascribe this to the constraints on the supervisors limiting their willingness to join educational professional development courses for them and the teachers they supervise. It could be further ascribed to the low morale and material return, and confining their performance to the routine side that does not include all the objectives for which the knowledge economy concept calls.
Fourth area: Building the educational curricula, as shown in Table 6 . Table 6 shows that the means ranged between 2.97 and 3.72, and item 29, 'Educational supervisor uses the knowledge economy vision to establish a curriculum based on the growth stages of students' , ranked first with a 3.72 mean. Item 35, 'Educational supervisor uses the knowledge economy vision to put forward amendments suggested by teachers about the curriculum to the directorate of the curricula' , was in the tenth and last place, with a 2.97 mean. Finally, the domain as a whole had a 3.22 mean, which means that the educational supervisor's performance is of medium degree. Such results may be attributed to the fact that the supervisors are not consulted in formulating the curriculum. Sometimes, both the supervisor and teacher may be surprised by substituting the applied curriculum with a completely readymade one; and are required to follow the new one without having any role in developing it. In addition, the curriculum, even if based on the knowledge economy concept, is faced with many hindrances during application at schools. For instance, the rarity of scientific subject labs and libraries, lack of sufficient computer labs, the poor performance of some teachers at times, and poor or no activation of the curriculum at other times. To answer this question, the researchers obtained the Ms and SDs as per the experience and directorate variables, as shown in Table 7 . To identify the effect of the differences, analysis of variance (ANOVA) was employed for the experience and directorate variables on the four domains (educational planning, professional growth, curriculum, and educational management). Table 8 illustrates this. Table 8 did not show statistically significant differences ascribed to the experience or directorate variables in the four domains (educational planning, professional growth, curriculum, and educational management). Table 7 The results of Table 7 show that supervisors with one to five years of experience obtained a total mean of 53.11, in comparison to the mean of 48.23 for those with more than five years of experience. In the Zarqa/1 variable, those with more than five years of experience had a mean higher than those with one to five years of experience. In the Zarqa/2 and Ruseifa directorates, supervisors with one to five years of experience had higher means than those with more than five years. A 51.88 mean was obtained in Zarqa/2 by those with one to five years of experience, while the mean of those with more than five years of experience was 47.14. In the Ruseifa directorate, the mean of the supervisors with one to five years of experience was 44.15, while the mean of those with more than five years was 43.58.
Discussion of the data in
As for the total means of the supervisors' professional growth domain, it was higher for those with one to five years of experience than those with more than five years (42.13 vs 39.11). In Zarqa/1, the mean of the supervisors with more than five years of experience was higher than those with one to five years; (42.19 vs 40.88) . In contrast, in the Zarqa/2 and Ruseifa directorates, those with one to five years of experience had means higher than those with more than five years of experience: 42.66 vs 40.54 in Zarqa/2 and 43.11 vs 42.89 in Ruseifa.
In the curriculum area, the total mean of the supervisors with more than five years of experience was higher than those with one to five years; (41.55 vs 40.22). In the Zarqa/1 and Zarqa/2 directorates, the means of the supervisors with (more than five years of experience was higher than the supervisors with one to five years: 40.55 vs 39.77 in Zarqa/1, and 44.22 vs 41.44 in Zarqa /2. In the Ruseifa directorate, in contrast, supervisors with one to five years of experience had more means than those with more than five years: 41.76 vs 30.89.
Finally, in the educational management domain, the total means of the educational supervisors with more than five years of experience were higher than those with one to five years: 41.17 vs 39.57. As for the variables Zarqa/1 and Zarqa/2, the means of supervisors with more than five years of experience were higher than those with one to five years: 45.20 vs 38.12 and 40.88 vs 37.78, respectively. In contrast, the supervisors in the Ruseifa directorate with one to five years of experience obtained higher means than those with more than five years 42.53 vs 41.67.
Regarding the domains as a whole (educational planning, professional growth, curriculum and educational management), the researchers extracted the Ms and SDs by two variables: directorate (Zarqa/1, Zarqa/2 and Ruseifa) and experience (1-5 years and more than 5 years). To identify the differences, the researcher utilised the two-way ANOVA-Test. (See Table 10 ) In conclusion, Table 10 did not show statistically significant differences attributed to the two variables (experience and directorate) in any of the study domains. The researchers explain this in that almost all the work situations are similar, allowing no role for the experience and directorate in the supervisor's performance as the work is predetermined and routine from the education directorates and supervision department. In fact, no creative work of the supervisor exists, nor is there the activation of the cognitive economy to which the Ministry of Education aspires. This result is in line with that of Al-Hailat and Alquda (2008) , which did not show statistically significant differences in the degree of the supervisors' possession of the knowledge economy concepts, which may be ascribed to the experience variable. At the same time, it is not in line with the results of Alhulu's study (2009) , which showed statistically significant differences attributed to the experience variable, which were in favour of those with ten and more years of experience. Finally, this study is also not in line with that of Altwaisi (2014), which showed statistically significant differences in the experience variable in favour of the supervisors with recent experience.
Conclusion
The researchers confirm that the performance of the educational supervisor in the light of the application of the concept of the knowledge economy in the directorates of education in Zarqa province was medium. Therefore, the researchers underscored the need to inform supervisors in the Ministry of Education of the characteristics and roles expected of them in schools in the transition to the knowledge economy. Through the holding of training courses, the Ministry of Education, explains to the supervisors how knowledge is generated, how to build and manufacture, how to improve the work and lead, the introduction of the principle of professional training for supervisors in the age of the knowledge economy in order to improve their professional and academic performance. The researchers also emphasised the necessity of training supervisors to think and train teachers on these issues, beyond the knowledge and creative practices of the supervisor, transferring them to the directorates and schools to teach them to teachers.
The study also indicates the importance of conducting more of these studies, including the roles of the headmaster, educational supervisor, and directors of education in the knowledge economy.
Recommendations
Based on the findings of this study and literature, the suggestions made for further research:
The Ministry of Education should review and adjust plans and areas of its educational supervision so that it will be able to achieve knowledge and skills required for the knowledge economy. Consequently, it should add new disciplines that improve and develop the educational professions and apply them in directorates of education.
There is a need to provide all the requirements of the knowledge economy, such as qualified supervisors, as well as material, finance, and moral support.
The ministry should increase the effectiveness of the educational supervision in all areas through developing a sense of competition, advocated by the knowledge economy, between the directorates of education in the kingdom for those who provide the best level of educational supervision.
